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Presentation Notes
Photo: Kristoffer Furberg, Universitetsavisa2018: appr. 1/3 of students report being lonely (Folkehelseinstituttet)�https://www.nrk.no/norge/naer-en-av-tre-studenter-er-ensomme_-_-tok-trikken-gjennom-oslo-for-at-noen-skulle-se-meg-1.14167672�2020: 3/5 of students report being more lonely during pandemic (SHoT 2018, NSO/Universitas)�https://universitas.no/sak/67687/3-av-5-studenter-foler-seg-mer-ensomme-under-pande/2022: 36% av studentene føler seg ensomme. “Mønsteret er det same hos begge kjønn, men nivået av ensomhet er høyere hos kvinnelige studenter (Shot 2022, s. 84) 



Motivation  – Self-efficacy  – Self-regulation

Planning for learning
Learning

Outcomes
What should 

students know/be 
able to do? 

Assessment
How will students’
learning outcome 

be measured?

Learning
Activities
What should 

students know/be 
able to do?

Adapted from
Biggs (2003)

& community

COMMUNITY

Presenter Notes
Presentation Notes
Biggs, J. (2003). Teaching for quality learning at university : What the student does (2nd ed., SRHE and Open University Press Imprint). Philadelphia, Pa: Society for Research into Higher Education : Open University Press.��Self-efficacy = Mestringstro�- refers to an individual’s belief in his or her capacity to execute specific performance attainments (Bandura, 1977, 1986, 1997)�Self-efficacy reflects confidence in the ability to exert control over one’s own motivation, behavior, and social environment.�Self-regulation:�- goal-setting�- self-monitoring�- effective use of self instruction/self-talk�- self-reinforcement�- Topic relevant literature review:�Janssen, S., & O'Brien, M. (2014). Disentangling the Effects of Student Attitudes and Behaviors on Academic Performance. International Journal for the Scholarship of Teaching and Learning, 8(2), n2



Community of Inquiry   (Garrison, D.R., 2011)

Ability to project oneself as
«real» socially and emotionally

Ability to construct 
knowledge and understanding 
individually and collectively

Ability to design, facilitate 
and guide students’ 
learning to achieve

specific outcomes

Buildings as 
«presence machines»

White, D. (2020)

Presenter Notes
Presentation Notes
Community of Inquiry (CoI-framework) for online learning�Garrison, D. R. (2011). E-learning in the 21st century : a framework for research and practice (2nd ed. ed.). Routledge.�White, D. (2020). Presence machines: Creating a Sense of Connection Online. In. YouTube: Online Educa Berlin (OEB).�https://www.youtube.com/watch?v=8zl3_hGVANw�-> sense of co-presence in physical environments –> skills/know-how  in physical and digital learning arenas�-> online: necessary to establish arenas where people can meet and connect with others

https://www.youtube.com/watch?v=8zl3_hGVANw
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Mentimeter: �- available for educators at NTNU�- SSO log in, NTNU username and pw��Section for teaching and learning support arrange Mentimeter introduction courses�-> Course Portal at NTNU
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Mentimeter presentation statistics:�25 participants�32 votes
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Learning activity contexts

Plenary

Individual

Skills Practice
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 Identity 
Belonging to and developing in a community 
(Torres et al., 2001)

Motivation
Peer commitment and progress (MacCallum, 2001)

 Relevance
Tasks and activity authenticity (Sawyer, 2006) 

 Activity
Engagement and reflection (ZPD, Vygotskiĭ, 1978)

 Development
Interpersonal skills and networking

Presenter Notes
Presentation Notes
Learning contexts and activities�- Formal vs informal learning activities�- Community building activities help students to connect and establish relationships�Identity: �“The more practitioners understand how students make meaning of their identities, the better they are able to assist in promoting student learning and development in higher education institutions.” p.577 (Torres, V., Jones, S. R., & Renn, K. A. (2009). Identity development theories in student affairs: Origins, current status, and new approaches) Motivation: The social nature of acedamic motivation“the classroom is one of the six sociocultural contexts for individual motivational change considered by MacCallum (2001) in her study of students' goals and theories of success. MacCallum (2001) focuses on the contexts of the self, peers, teacher, subject area, school organization and family to discuss students' perceptions of change as they move from primary school to high school.” MacCallum J. (2001) A Model of Motivational Change in Transition Contexts. In: Efklides A., Kuhl J., Sorrentino R.M. (eds) Trends and Prospects in Motivation Research. Springer, Dordrecht. https://doi.org/10.1007/0-306-47676-2_8�Relevance:“authenticity […] to assist students to become independent contributors to some field or discipline. (Stein et al., p. 239)“The results […] serve to highlight the varieties of authenticity in student learning experiences at university and the role of the teacher in creating authentic learning opportunities.” (Stein et al., p. 245)�S. J. Stein, G. Isaacs and T. Andrews (2004) Incorporating authentic learning experiences within a university course. Studies in higher education. (Dorchester-on-Thames) 2004 Vol. 29 Issue 2 Pages 239-258�“Learning, in this perspective, is viewed as active participation in authentic activities that take place within communities’ practices. By participating in such activities, initially in a peripheral manner but increasingly with more centralized roles, novices gradually develop not only an understanding of the big ideas or rich conceptual products of the learning experience, but also appropriate the unique ways of  thinking and doing in which experts in the community come to know – a process known as enculturation into the community.  Songer, N., & Kali, Y. (2014). Science Education and the Learning Sciences as Coevolving Species. In R. Sawyer (Ed.), The Cambridge Handbook of the Learning Sciences (Cambridge Handbooks in Psychology, pp. 565-586). Cambridge: Cambridge University Press. Activity Based Learning:�- Cultural-history activity theory (Engeström, 1987)�- Situated learning (Lave & Wenger, 1991)



Learning activity repository
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Presentation Notes
Access this Padlet via this link:�https://no.padlet.com/karianne_f_roren/community
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